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ABSTRACT

The National Institute for Learning Outcomes Assessment (NILOA) has examined student learning
outcomes assessment in the United States through two national surveys (one at the institutional level
and another at the programmatic level), focus groups, website analysis, and case studies. Besides these
studies, NILOA also functions as a resource on assessment by commissioning papers and supporting a
robust, well-developed and continuously updated website. As such, NILOA has become the leading
resource on learning outcomes assessment at the college level in the United States. In this presentation,
Dr. Staci Provezis provides a wide-ranging overview of NILOA’s research and notes resources that could
be useful both to new and to seasoned assessment practioners. NILOA's research shows that more
assessment is underway than is assumed by many, but more effort needs to be made to use assessment
information and to report assessment findings. While accreditation is a main motivator for institutions
and programs to do assessment, improvement is also cited as a key impetus behind this work. At the
program level, disciplines vary in regard to the amount of assessment undertaken and the types of
assessment employed, with those disciplines subject to specialized accrediting requirements being more
active in assessment. The latter portion of the presentation focuses on a handful of campuses that have
been cited in NILOA's Examples of Good Assessment Practice. These exemplars were chosen largely
based on how the campuses use assessment data for institutional improvement. In particular, the
institutions selected achieve a high level of focus in their assessment efforts, harness external
accountability for the sake of improvement, communicate well with stakeholders about assessment
activities, and reflect meaningfully on the process so as to use of the results. The question of how to
increase faculty involvement in assessment has been a main focus of NILOA's assessment research.
These campuses are prime examples of how to better involve faculty in the assessment process through
the creation of assessment committees designed to ensure that assessment is meaningful. The NILOA
Occasional Paper Opening Doors for Faculty Involvement in Assessment, written by Pat Hutchings,
provides additional insight into involving faculty, arguing that the purpose of assessment and the regular
work of faculty members should be brought into closer proximity. Much has been accomplished in
assessment in the last twenty or so years. Most campuses and programs now have learning goals, and
better instruments and measures are available. At the same time, much more needs to be done,
including incorporating assessment into institutional culture and making use of assessment data that has
already been collected.
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