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NIAD-UE University Evaluation Forum 
� Efforts towards Evaluation; Guiding towards Improvement (Sep. 20, 

2007) 
� Strategy and Methodology for Using University Evaluation (July 7, 

2008) 
� Effective Use of Academic Resources for Enhancement of the Internal 

Quality Assurance System – For Developing University’s 
Distinctiveness – (Aug. 3, 2009) 

� Establishing a Quality Assurance System based on the Learning 
Outcomes – Effective Assessment, Visualization and Publication of the 
Learning Outcomes - (Aug. 2, 2010) 

� New Paradigm of Quality Assurance in the Age of Globalization 
 The “Functions” Viewing from Practices at International 
Organizations  (26 October 2011) 

� Student Learning and the Future of Higher Education  (23 July 2012) 
� Student's Role in Higher Education Quality Assurance (22 July 2013) 
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History of Student Movement and 
Development of Student Engagement in QA 
� Student movement in the late 1960s was the 

world-wide phenomena in higher education 
sectors in Europe, US, Japan, etc. 

� A degree of  development with student 
engagement/involvement afterword is varied 
with each region. 
� Student is providing information by responding to 

surveys on a regular basis for quality 
enhancement/improvement. 

� Student involvement in quality assurance, etc. 
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Comparison Between the West and Japan 
in 1970s:  In the Context of Students 

� Expanding of higher education may have been one factor triggered 
student movement since 1968. 

� (In comparison with US particularly) Japan had seen a rapid growth in 
access rate to higher education, but university was still seen as an 
academia for elites of students filled with a sense of mission. 

� In Europe and the US, students had participated in reforms of higher 
education by compromising where appropriate. 

� In the late 1970s, industrialized society progressed focusing on the 
manufacturing industry in Japan, where it fell into depression in 
Europe and the US (in transition to post-industrialized society). 

� Student movement in Japan was a ‘resistance of adolescence’ as 
transient fever which hardly affected the society. 
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Europe:  Promoting Student 
Engagement in QA 

� Sorbonne Joint Declaration (1998)/Bologna 
Declaration (1999) lead to the creation of the 
EHEA 

� 3 Achievements in particular: 
� Establishment of ENQA in 2000  
� Drafting the ESGs in 2005 /2009 
� Creation of EQAR in 2008 

� Involvement of students in drafting the ESGs 
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Standards and Guidelines for Quality Assurance in 
the European Higher Education Area (ESG): PART 1 

on Student Involvement  
Part 1:   European standards and guidelines for internal quality assurance within 
higher education institutions 

1.1 Policy and procedures for QA  Institutions should have a policy and associated 
procedures for the assurance of the quality and standards of their programmes and 
awards. (omit)  They should also include a role for students and other stakeholders. 

Guidelines  The policy statement is expected to include: (omit) the involvement 
of students in quality assurance 

1.2 Approval, monitoring and periodic review of programmes and awards   
Institutions should have formal mechanisms for the approval, periodic review and 
monitoring of their programmes and awards. 

Guideline The quality assurance of programmes and awards are expected to include:
(omit) participation of students in quality assurance activities  
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Standards and Guidelines for Quality Assurance in 
the European Higher Education Area (ESG): PART 2

on Student Involvement  

Part 2:   European standards and guidelines for the external quality 
assurance of higher education  
2.4 Processes fit for purpose  All external quality assurance 
processes should be designed specifically to ensure their fitness to 
achieve the aims and objectives set for them. 
Guidelines  ……there are some widely-used elements of external 
review processes….  Amongst these elements the following are 
particularly noteworthy:  (omit)  

participation of students 
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Standards and Guidelines for Quality Assurance in 
the European Higher Education Area (ESG): PART 3

on Student Involvement

Part 3:  European standards and guidelines for external quality assurance agencies 
3.6 Independence  Agencies should be independent to the extent both that they have 
autonomous responsibility for their operations and that the conclusions and 
recommendations made in their reports cannot be influenced by third parties such as higher 
education institutions, ministries or other stakeholders. 
Guideline  An Agency will need to demonstrate its independence through measures, such 
as:  (omit) while relevant stakeholders in higher education, particularly students/learners, 
are consulted in the course of quality assurance processes, the final outcomes of the quality 
assurance processes remain the responsibility of the agency. 
3.7 External quality assurance criteria and processes used by the agencies  The processes, 
criteria and procedures used by agencies should be pre-defined and publicly available.  
These processes will normally be expected to include:   

(omit) an external assessment by a group of experts, including, as appropriate, (a) student 
member(s), and site visits as decided by the agency. 
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Good Practices on Student Involvement  
in QA in Europe 

Country Good Practices 

Finland 

•  Students spontaneously (or with the invitation from the faculty members) design 
QA  questionnaires and conduct analysis 

•  Invites students to participate at evaluated-related workshops, and welcomes their 
opinions and feedbacks. 

•  The remit of FINHEEC including board structure is stipulated under Finnish 
legislation, and this refers student involvement. 

•  Representatives of the professors, other staff(lecturers, administrative staff, etc.) 
and students must be included at all decision making levels under the University Act. 

•  FINHEEC has students involved at all levels of the QA process from the very early 
stage of its establishment. 

UK 

• Encourages students to either submit Student Written Submissions (SWSs) to 
supplement the self-evaluation document, or to work with institutions in preparing 
the self-evaluation documents submitted by their institutions.   

• Institutions involve students at decision making bodies.  
• Scotland has a long history of involving students as a full member of a review team. 
• Two among seventeen of QAA Board member are students. 
• QAA has 90 students participating as a full member of QA review teams currently. 

NIAD-UE 
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Models of Student Involvement in QA 
� Involving as members of the consultative bodies and/or 

the governance bodies for national quality assurance 
agencies 

� Participating as members/observers of external review 
panels of higher education and/or programs 

� Participating in the preparation of self-assessment 
reports  

� Participating as members of the bodies responsible of 
external quality assurance decision-making processes 

� Involving in the follow-up external quality assurance 
process 

NIAD-UE 20 

 

�  
�

 
�  
�

 
�  

NIAD-UE 19 

趣旨説明「学生の参画」



Student Role in QA in Europe 
� Institutional Level 

� Providing information (by responding to surveys on a regular basis, focus groups, etc.); 
� Participating in the preparation of self-assessment reports (as members of the self-

evaluation group, writing the report, providing feedback to the report etc.) 
� Participating as members of the bodies responsible of internal quality assurance 

processes 
� External Level 

� Providing information (in consultation during external reviews) 
� Participating as members of external review panels of higher education institutions 

and/or programs 
� Level of Governance of National Quality Assurance Agencies 

� Involved  as planners of the evaluation/accreditation programs 
� Involved as members of the consultative bodies and as members of the governance 

bodies 
� Other ― QA policy discussions 

� Being consulted by policy makers (as governments) 
� Providing information on the issues at stake, or having a particular role of 

dissemination  
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Benefits of Including Students in QA 
� Different examples of ‘added value’ to be identified.  

� Students play a fundamental role in the assessment of quality of 
education.  

� Understanding of diversification, educational effect on students. 
� Provides an improvement of processes of internal and 

external assurance by student involvement in these 
processes. 
� Students views are reflected in an enrichment of the evaluation 

reports, expanding and including other aspects not previously taken 
into account, or which have not been addressed likewise. 

� Students often provide new solutions. 
� Important that both institutions and QA agencies appreciate 

students participation and commitment, perceiving it as 
inspiring and seeing good, solid results from their 
involvement, valuing the students as partners and great 
resource in this work. 
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Summary Purpose of this Forum 
� Students as learners ― their engagement is 

essentials in taking necessary measures for 
learning outcomes for higher education 

� Positive student involvement is important for 
understanding diverse needs for higher education 
in the time of massification of higher education 

� It is international trend that quality assurance 
process is required with student engagement 

� No single models/forms for student involvement  
� The role of students in quality assurance of higher 

education should become recognized as being 
necessary and sought for models/forms in Japan 
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WHY? - Conceptual changes 
� Learning has replaced teaching as the preferred education paradigm.
� Student is perceived as the creator of knowledge. 
� The responsibility of learning, including evaluating his or her learning 

process, is transferred to the student. 
� Education also aims at personal development. Inclusion, participation 

and ability to critically assess oneself, are necessary prerequisites for 
the achievement of transferable skills and personal development. 

� Higher education contributes to the development of a democratic 
society => input is sought from everyone involved. 

� Knowledge Society: future higher education has been described as 
recurring, situational and initiated by students, challenging institutional 
control of education and affecting the evaluation of education. 
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ENQA’s Perspectives 
ENQA – the European Association for Quality Assurance in Higher Education 

ESG – Standards and Guidelines for Quality Assurance in the European 
Higher Education Area 

The strategy, policy and procedures for internal QA of institution should 
include a role for students. The quality assurance of programmes and awards
are expected to include participation of students. External review processes 
should include participation of students and also, the external assessment 
group of experts should include, as appropriate, a student member. The 
expert panel of ENQA coordinated external reviews of member agency will 
always include a student member, proposed by the European Students’ 
Union (ESU).
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Classification of student participation 

1. Student as an Information provider 

2. Student as an Actor 

3. Student as an Expert 

4. Student as a Partner 
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_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ History  
 How did Finnish Students become such 
important players in Higher education? 
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National Student union - SYL 
� National Union of University Students in Finland (SYL) was 

established in 1921 by 2 local student unions.  
� Represented Finnish students at international meetings.  
� Already at the 1930’s SYL organised international student and 

trainee exchange and had active co-operation with its neighbouring 
countries. 

� Until the WWII international activities were the major priority in SYL 
but afterwards social welfare and education politics became more 
important. SYL has always been actively involved and taken initiative 
in all matters concerning students and education, for example 
student health services, housing, study support and grant system, 
environmental issues and equality.  

� After the WWII a new, global student activism developed. SYL was 
one of the founding members of the International Union of Students, 
IUS. 
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Cold War division in the global scene: 
• Two ideologies in the global student activism: Communist movement 

and idea of a non-political international agency which would provide 
concrete services to the students of various countries. 

• SYL resigned the IUS after the Hungarian Uprising in 1956 (Soviet 
forces invaded Budapest) and joined the International Student 
Conference (ISC), the opposing student organization.  

• In 1967 it was found out that the CIA had indirectly funded the ISC 
and recruited students from the United States National Student 
Association (USNSA) to actively oppose Communism in the IUS. 

• The dissolution of the ISC owing to lack of funds became a reality in 
1969. Once again, the IUS was the only world-wide student 
organization. 

14
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Revolutionary tripartite system  
� In the 1960’s students in Finland begin to demand a more significant 

role in the decision-making of their universities. 
� Representatives of professors, students and other staff at all decision 

making bodies at all levels in Finnish Universities. 
� Arrangement was enshrined in the University Act. 
� All students automatically become members of their local student 

union and the unions of institutions are the members of SYL. The 
local student union is responsible for selecting student 
representatives to participate in all official decision-making bodies in 
a university. The position of the student unions is defined in the 
University Act. 

� Student associations at the subject level.  
� University is a scientific community: Students are seen more as 

novice members in the academy than pupils taking classes. 
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_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

European 
development 
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Beginnings 
• ESU was founded in 1982 by seven national unions of 

students was called WESIB, the West European Student 
Information Bureau.  

• The idea of a non-political international information sharing 
agency which would provide concrete services to the students 
of various countries characterises the beginning of ESU. 

• The political changes in Eastern Europe at the end of the 
1980s affected WESIB as well, as it opened up itself to national 
unions of students from the former east. 

• In February 1990, WESIB dropped the “W” to become the 
European Student Information Bureau (ESIB).  
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European Integration and Bologna process 

• ESIB to ESU changed from just an information sharing organisation into to a 

political organisation that represents the views and interests of students. 

• Today the European Students’ Union (ESU) is the umbrella organisation of 47 

national unions of students’ from 39 European countries.  

• ESU promotes and represents the educational, social, economic and cultural 

interests of 11 million students to all key European decision-making bodies: the 

European Union, Council of Europe, UNESCO and the Bologna Follow Up 

Group.  

• ESU is a professional advocacy and capacity building organisation that is 

influential and recognised as an important stakeholder at the European and 

international level. 
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ESU’s aims and activities 

• ESU aims to ensure and strengthen students’ 
participation and to increase the student input into higher 
education policy and decision making at the local, 
national and European level.  

• ESU promotes a higher education system based on the 
values of quality, equity and accessibility for all.  

• ESU as a source of expertise on higher education policy 
at all institutional levels and to build links and foster an 
exchange of information, ideas and experiences among 
students and student platforms at a regional and global 
level. 
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_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Strengths and 
Challenges of student 
involvement  
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Strengths of student involvement 

• Expertise: Students represent the expertise of studies and student 
matters which cannot be replaced with other expertise in the planning 
and implementation of the evaluations. 

• Credibility: The strong role of the students gives the evaluations 
credibility, not only in the eyes of the staff, but also in the eyes of 
students. 

• Impact: By participating in the evaluations, the students have an 
opportunity to influence the development of education. When the 
evaluation has been completed, the students have a role in promoting 
the results of the evaluations. 
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More strengths: 
• Partnership in the academic community: Participation in 

the evaluations strengthens the student role as an equal 
member in the academic community. 

• Learning process: Participation in the national evaluation 
projects provides the students with a unique opportunity 
to enhance their individual and collective competence. 
Although the evaluations often demand hard work, the 
students and student unions participating in them have 
been very satisfied with the experience. 
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Challenges of student involvement 

• Turnover and training: Most students spend only two to 
three years working for student unions. Continuing need
to train new students in the evaluation tasks.

• Motivation and reward: Sometimes students need to be 
motivated to take part in the self-evaluation processes.

• Representativeness: Students are not a homogeneous 
group but have many views.

• Limited perspective: Students has less experience in 
education than education professionals and others 
evaluation team members.  
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Thank you for your attention! 
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Student Engagement in Quality - A UK 
Case Study: Partners & Producers

Dan Derricott 
University of Lincoln

Dan Derricott 
University of Lincoln

基調講演Ⅱ「質への学生参画̶英国の事例：パートナー＆プロデューサー」



Overview

• Quality: what are trying to achieve

• Benefits of engaging students in quality processes

• Emergence of student engagement in the UK

• Dominant narrative: Students as Partners

• Alternative narrative: Students as Producers

• In Practice: examples of student engagement in quality

• Principles of good student engagement
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Quality

What are we 
trying to achieve?
• Assure minimum academic 

standards and harmonisation / 
comparability

• Ensure students have good 
quality opportunities to learn and 
achieve those academic 
standards

• Enhance the opportunities to 
learn. Constantly striving to be 
better. 
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Benefits of engaging students in quality 
assurance & enhancement activities

• Students bring an expert opinion on what it is like to be a 
student in the year 2013

• Students perspective on teaching and learning 
complements (but does not replace) the opinion of 
academics

• Students bring new ideas; energy; enthusiasm; creativity

• Students help challenge norms and assumptions

• Student engagement is a process, not a product. It is 
one method for achieving quality assurance & 
enhancement. 
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The emergence of student engagement in quality 
assurance & enhancement in the UK

A brief timeline
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• 1980s – provision for student written submissions

• 1990s – HEQC: no student written submission, but meeting with 
students compulsory. Started to train students as course reps to 
engage locally.

• 1997 – QAA established

• 2002 – ‘Student Written Submission’ re-introduced into new 
Institutional Audit method. First QAA staff employed; major conference 
held.

• 2002-03 – Scottish sector adopted student engagement as a major 
principle in their approach in their ‘enhancement themes’. Introduced 
Student Reviewers and SPARQS.
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• 2006 – QAA Conference in Glasgow heard from NUS Scotland 
President & Head of SPARQS on positive impact. QAA Board 
agreed Student Reviewers should be rolled out across the UK -
first piloted in 6 English universities and reported on to a national 
conference (it was well received).

• 2007 – More staff in QAA; QAA Student Engagement Strategy: 
support for students’ unions, student member of the board

• 2009 - the Higher Education Funding Council for England (HEFCE) 
commissioned the Open University's Centre for Higher Education 
Research & Information (CHERI) to report on the state of student 
engagement. This resulted in HEFCE funding the Higher Education 
Academy and the National Union of Students to further develop 
resources and support for engaging students.
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• 2010 - QAA Board receives 'think piece' document 
arguing for a formal expectation that Universities 
engage students in quality processes - and that QAA 
'treats students as the primary stakeholder group in 
all its work'

• 2010 - QAA's new strategic plan: 1st aim is to ensure 
QAA is meeting students' needs

• 2012 - UK Quality Code is revised and a new chapter 
/ expectation on student engagement is introduced 
that all providers of Higher Education must comply 
with
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The current situation - highlights

• All major reviews of Universities and Colleges that 
deliver higher education courses have a full student 
member of the panel (over 100 student reviewers)

• Students at the University or College being reviewed can 
send a written submission to the reviewers - giving the 
student perspective on all areas of standards & quality

• Two student members of the QAA Board of Directors

• Formal committee of the Board of Directors: the Student 
Advisory Board
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Current concepts around the role of students in 
higher education

Partners vs. Producers
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Dominant narrative: Students as Partners

• Rejection of students as passive consumers of education

• Students as partners in their learning & research /// 
Students as partners in educational change & quality 
processes

• Emphasises students' active role in their education

• Three perspectives supportive of this:

• Academics - Higher Education Academy

• Students - National Union of Students

• Regulators - Quality Assurance Agency
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Academics

• Higher Education Academy 
(HEA) runs a 'Students as 
Partners' project to support 
academic staff in engaging 
students as partners in their 
learning / research

• Promotes a more active style of 
teaching & learning as very 
positive, including research-
engaged-teaching

• HEA accredits teacher education 
courses so their support for 
students as partners is 
significant
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Students

• The National Union of Students 
(NUS) has a Student 
Engagement & Quality Unit that 
supports students' unions to 
facilitate student engagement in 
quality and institutional change.

• Published 'A Manifesto for 
Partnership' in 2013: radical 
case for a certain type of 
partnership

• NUS Officers are members of 
the boards of all key sector 
bodies. Student engagement 
nationally. 
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Regulators

• The Quality Assurance Agency 
(QAA) published a brand new 
chapter in the UK Quality Code 
on student engagement in 
quality assurance & 
enhancement.

• Expectation that providers of 
higher education engage 
students, individually and 
collectively, in the assurance 
and enhancement of their 
educational experience. 7 
indicators of good practice.
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Alternative Narrative: Student as Producer
• Rejection of students as passive consumers of education
• Conceived at the University of Warwick, developed and 

adopted institution-wide at the University of Lincoln
• An organising principle for teaching & learning centred 

around research-engaged-teaching / inquiry-based-
learning 

• Deep radical political roots. A response from academics 
in a crisis of meaning and identity for Universities.

• Walter Benjamin - Author as Producer talk in 1930s
• Humboldt 'modern' University in Berlin - research & 

teaching
• US Reinvention Committee. Research & teaching 

conflict.
• Student protest movement 1962: students more than 

students
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• Student as Producer seeks to restate the meaning of 
a universities; to re-engineer the relationships 
between teaching & research and between teachers 
& students

• Practically it has seen students engaged actively in 
the design of the curriculum and the approval of new 
courses / re-approval of courses.

• Extended the principles beyond the curriculum: 
Students as Producers of their University. 

• http://studentasproducer.lincoln.ac.uk

• http://studentasproducer.lincoln.ac.uk
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Partners vs. Producers?
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In Practice

Examples of student engagement in quality
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Student
Representatives

• Common across Universities

• Elected by peers at course and 
department level

• Usually supported by Students' 
Union

• Members of course or 
department committees that 
have responsibility for quality 

• Views presented by Student 
Reps are considered in quality 
monitoring and evaluation 
processes
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Students as Change 
Agents

• University of Exeter

• Students lead projects to change 
part of their teaching and 
learning experience

• producing essay-writing guides 
for science subjects

• developing schemes for second 
and third year students to help 
first years with language tuition

• improving academic assessment 
and feedback practices

• integrating new technology into 
lectures and other teaching 
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Support Departments
• University of Lincoln

• Student Engagement Strategy

• Every support department has a  
Student Engagement Plan and a 
Student Engagement Champion

• Human Resources - students on 
staff appointment panels

• Estates - students involved with 
building design & refurbishment

• Library - designing new induction 
processes
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Student Reviewers

• Quality Assurance Agency

• Large group of students 
recruited nationally and given 
intense training. Over 100.

• Full member of the review panel, 
often with a particular focus on 
the experience of students

• Paid the same fee

• Ask different questions, from a 
different perspective. Student 
focus.

基調講演Ⅱ「質への学生参画̶英国の事例：パートナー＆プロデューサー」



Principles of student engagement
Higher Education Academy (1)
• Authenticity: where there is a clear rationale for students – and others – to work 

in partnership, each partner has a stake in the agenda and in taking the work 
forward

• Inclusivity: the absence of barriers that prevent engagement in partnership 
work

• Speaking ‘with’, not ‘for’ or ‘about’ students

• Being open to radical transformation, not just slotting partnership work into 
existing structures and processes

• A need for partnership work to be acknowledged and assented to by all parties 
involved

• Development of shared purpose, values and principles

• Taking time to understand our perceptions of one another and how that affects 
partnership relationships
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Principles of student engagement
Higher Education Academy (2)

• Joint decision making and accountability arrangements

• Equality of value whist recognising difference and the unique contribution each 
partner makes

• Acknowledgement of power relationships: being clear about where ownership 
for issues and agendas lies and how outcomes of work will be used. Being 
prepared to challenge structures and practices that re-affirm existing 
inequalities.

• Taking time to build trust

• Creating an environment that encourages risk taking

• Identifying resources to support partnership working

• Embracing a shared commitment to evaluation and learning

• Celebrating successful outcomes of and approaches to partnership working
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Student Engagement in Quality - A UK 
Case Study: Partners & Producers

Dan Derricott 
University of Lincoln

Dan Derricott 
University of Lincoln

基調講演Ⅱ「質への学生参画̶英国の事例：パートナー＆プロデューサー」



 

2 NIAD-UE 

 

25  
GS1  

 
 

GS1「学生参画型FDと質保証」



 

�  

�  

�  

�  

�  

4 NIAD-UE 

 
�  

�
 

�
 

NIAD-UE 3 

GS1「学生参画型FDと質保証」



 
�  

�  

�  

NIAD-UE 5 

GS1「学生参画型FDと質保証」



FD

�

�

→
→

FD

amano@cc.okayama-u.ac.jp 

GS1「学生参画型FDと質保証」



FD

�

�

� FD
�

�

� FD
�

�

�

→

GS1「学生参画型FDと質保証」



FD

� FD

� FD 2001.6
� 2003.7
� 2010.4

SweeTFooD

FD

� FD
� FD 2012 59 427

� FD
�

�

�

GS1「学生参画型FDと質保証」



WG

�

� FD
�

�

�

�

�

� 30 11 +
� 15 11
� 1 3

�

� 1
� 1 WG

GS1「学生参画型FDと質保証」



WG

� FD
� FD i*See

� 2005 9 20 100
� FD

�

�

�

WG

�

�

� H16
�

� H15 9
�

�

GS1「学生参画型FDと質保証」



� FD
→

� FD
�

�

� FD

� FD

�

�

GS1「学生参画型FDと質保証」



 
 

 
 

 
 

 

2013/07/22 25 GS 1

GS1「学生参画型FDと質保証」



   

 

  

→  
 

 
 

 
 

GS1「学生参画型FDと質保証」



•  
 

 
 
 

 
 

 

 
 

 
2012  

GS1「学生参画型FDと質保証」



 

•  
  2010  
   

2010  
   

 
 

GS1「学生参画型FDと質保証」



 
→  

  
 

 
 

 

  
 

GS1「学生参画型FDと質保証」



 
 

 

   
   

  
 →  

  
 

30,000  

 
 

GS1「学生参画型FDと質保証」



•

 
 

 
 

  
 

 
 
 
 

 
 

GS1「学生参画型FDと質保証」



 

soneken-ace@crest.ocn.ne.jp

 
 

  

→

  

→

 
 

GS1「学生参画型FDと質保証」



FD

�

�

�

�

FD

GS1「学生参画型FDと質保証」



FD
1.

2.

3.

4.

5.

FD
1.

2.

3.

1.

GS1「学生参画型FDと質保証」



FD
1.

2.

3.

4.

5.

� FD
�

�

TIME UP
TIMER

1.

GS1「学生参画型FDと質保証」



� FD
�

�

�

�

TIME UP
TIMER

1.

2.

3.

4.

5.

6.

2.

GS1「学生参画型FDと質保証」



GS1「学生参画型FDと質保証」



Think-Pair-Share 

	

 

1505-1615  

 
,  

Helka Kekäläinen Vice-President of the ENQA  

GS2「これからの授業アンケートと生活実態調査」



orientation (GRIP) 

Impact  




 

 

orientation (GRIP) 

Role  


  

 ,  

 Helka Kekäläinen 

  

GS2「これからの授業アンケートと生活実態調査」



orientation (GRIP) 

Process <1505-1615> 


Think-Pair-Share 3  


orientation 6  


 ,  12 2 ~1545 


 Helka Kekäläinen 

  

  

orientation (GRIP) 

Goal  




 
 




 

GS2「これからの授業アンケートと生活実態調査」



 

 

 

 

 

2D 2L  
<defending> <debating>

<listening> <learning>
 

ground rule 

GS2「これからの授業アンケートと生活実態調査」



599  
80 21  

 
 

GS2「これからの授業アンケートと生活実態調査」



21

603 80  

 

GS2「これからの授業アンケートと生活実態調査」



 

 
 

…  
 

…  
 

…  
 

…  
 

…  

GS2「これからの授業アンケートと生活実態調査」



…

 

 

GS2「これからの授業アンケートと生活実態調査」



 
1990 ( 965), 125-6  

GS2「これからの授業アンケートと生活実態調査」



 

	  
	  

 
 

teaching & learning  
(learner centered) 

 
 

 

 

	  
	  

 
 

teaching (teacher centered) 
 
 

 

GS2「これからの授業アンケートと生活実態調査」



 
 

 

	

 
 

	
…

 

GS2「これからの授業アンケートと生活実態調査」



 

	
…  

 
	  

GS2「これからの授業アンケートと生活実態調査」



 
 

gakutnk@artsci.kyushu-u.ac.jp 

GS2「これからの授業アンケートと生活実態調査」



 

 

 

 

 

4 25  

GS2「これからの授業アンケートと生活実態調査」



 

 
2001 9.41% 
2012 41.4% 

 

 

 
CS  

 
 

 

 

GS2「これからの授業アンケートと生活実態調査」



 

 

 

 

 
 

 
 

GS2「これからの授業アンケートと生活実態調査」



We are happy to help you! 

okazaki@waseda.jp 

GS2「これからの授業アンケートと生活実態調査」



:  
 25   

 
2013 07 22 15 05 16 15  

 

GS2「これからの授業アンケートと生活実態調査」



Agenda 

1. Introduction to the session 
2. Summary of student involvement in 

European QA 
3. Discussion 
4. Summary and report proposal 

2 

Group Session 3 
Students Review?! 

NIAD-UE University Evaluation Forum 
2013

Student's Role in Higher Education 
Quality Assurance 

GS3「学生が評価委員？！」



Summary of student involvement in 
European QA

• Revisiting the European HE environment 
that enables student engagement in 
quality assurance and enhancement. 

4 

Introduction to the session 

• What does the title of the session, 
Students Review?! imply? 
– Discussion among participants forms the 

main part of this group session. 
– Summary of our dialogue will be reported at 

the general session. 

3 
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1. QA situation practiced by 
students in Japan

• Course evaluation by students 
• Participation of students in faculty 

development programs 
                                               …and more?

6 

   …………………and mor

Discussion 
1. What is the QA situation practiced by students in 

Japan? 
2. What are the key differences between Japanese and 

European practices? 
3. Do we want to have more student participation? If so: 

a. What part of the institutional side is delaying student 
participation? 

b. What part of students’ side is delaying their participation? 

c.  What are the main challenges for significant participation 
by students? 

5 
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3. If we want to have more student 
participation

a. What part of the institutional side is 
delaying student participation? 

b. What part of students’ side is delaying 
their participation? 

c. What are the main challenges for 
significant participation by students? 

8 

2. Key differences between 
Japanese and European practices

• Internal institutionalization 
• External institutionalization 
• Students’ enthusiasm 
                                             …and more?

7 

GS3「学生が評価委員？！」



Summary and report proposal

• Summary of our dialogues to be presented 
in the general session.

9 
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Effective student engagement in internal 
Quality Assurance and University management 

Nik Heerens - NIAD-UE Forum, Tokyo - 22 July 2013 2 
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Overview presentation 

Student engagement in internal quality assurance and university 
management: 

• What is it? 

•  Why is it important? 

• In which areas should students be involved? 

• How to make it work? 

  

4 
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•
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What does student engagement mean? 
1. To talk of student engagement is to recognise that students are active 
participants in and directors of their own education experience. Engagement can 
be distinguished from other related terms such as consultation, involvement, and 
participation, because it depicts a higher level of association, responsibility, 
empowerment and control afforded to the student.  
 
2. “Students are active partners with shared responsibilities for their own 
learning and achievement. Indeed, one of the defining characteristics of higher 
education is the extent to which it relies on this active participation in, and 
student ownership of, the learning process” (QAA Scotland, 2008).  
 
3. Student engagement exists in two separate but related contexts: the 
participation of students within institutional management and quality processes 
and students’ engagement with their own individual learning experience.   

6 

 

 

 (QAA Scotland, 2008).  
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What are the benefits of effective student 
engagement in internal QA and 
University management? 

‘’Universities are communities of learning achieved through a partnership 
between staff and students. A committed partnership between students, 
as active participants, and the staff at an institution will open up 
possibilities for authentic and constructive dialogue, offering the 
opportunity for more holistic and reflective feedback and enhancement of 
learning.’’ (Cross Sector group on student engagement England & Northern Ireland). 

8 

 

(Cross Sector 
group on student engagement England & Northern Ireland).
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Feedback
cycle 
 
Dialogue between staff 
and students at the heart 
of quality improvement 

. 

Feedbac
cycle
Dialogue betwee
and students at t
of quality improv

.
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 Different ways of involving students  

12 
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The outcome and the process of student 
engagement  

•  The outcome of engagement is continually useful feedback 
and ideas coming from students; these can encourage staff, 
who can learn from, respond to and employ them in 
enhancing the quality of education

•  The process of engagement is an inherently reflective 
activity, which increases students’ competences (e.g. 
analytical, negotiation, research and presentation skills) and 
make them better learners, better individuals and better 
citizens

14 
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The  
Student  

Experience 

1. Curriculum 

2. Learning resources 
and their  

deployment 

3. Teaching and  
Learning 

4. Assessment and 
Achievement 

5. Student Progression  
And Outcomes 

6. Quality and  
Standards 

16 

1. 

2. 

3. 

4. 

5. 

6. 
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How to make effective student 
engagement work in practice? 
1. Support and encourage students to become more active, more 

interested and more responsible for their own learning 

2. Encourage mutual understanding between students and staff 

3. Engage with students to obtain feedback, perspectives and 
insights that will help to identify strengths and weaknesses in 
teaching and learning processes and ways of improvement

4. Involve students in decision-making about their curricula, 
teaching & learning and all aspects of the student experience 

5. Exchange examples of good practices of student engagement 
within and between universities

18 
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Challenges to student engagement 
From a students’ point of view:

•  Students need to be sufficiently aware of what student engagement 
means for them and how it will improve their overall learning experience

•  Effective student engagement is largely dependent on how effectively 
staff can encourage and inform students throughout their student journey

•  Correct conditions (policies, processes, buy-in, relationships) so that 
students can effectively engage

• In many cases students will need the opportunity and assistance to 
effectively reflect upon their learning in order to be able to comment on it 
successfully

20 

  

•  

•  

•  

•
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Challenges to student engagement 
From a staff point of view: 

•  Student Engagement means different things to different 
people and therefore achieving student engagement won’t 
necessarily be the same for all 

• Uncertainty about how to get the most out of student 
engagement both at the individual and representative level

• Past successes or failures with students can have an 
impact on how positively staff view student engagement 

22 
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Improving student engagement: further 
issues to consider 
• Are the right conditions in place for individual and representative 
engagement? – policies, procedures, opportunities

• Are different types of opportunities for engagement available for different 
types of students?

• Do students have the correct information or knowledge to be effectively 
engaged

• Is the timing of engagement right?

• Are students building on their experience of being engaged and having 
that opportunity to develop as co-creators or active learners? 

24 
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Effective student engagement in internal 
Quality Assurance and University management 

Nik Heerens - NIAD-UE Forum, Tokyo - 22 July 2013 26 
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Major Premise 

• Simply imitating activities practiced in 
other societies (e.g. European countries) 
without paying attention to difference in 
cultural/historical contexts is not 
promising  
– Student participation to the process of QA is 

something rare/limited in the Japanese 
higher education environment. 

– There should be differences between 
Japanese and European contexts.

2

Report from 
Group Session 3

Students Review?!

Reporter: KONO Momo (Kobe University) 
NIAD-UE University Evaluation Forum 2013 

Student's Role in Higher Education 
Quality Assurance 
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Key differences between Japanese 
and European practices

• Treating students as partners is treating them as 
matured people. 

• At Lincoln University, students participate in the 
panels for faculty search as full members (gives good 
impact) 

• Impact of freshman education: 
– Professionalization of student union (constructive part of 

university) 

• Supporting staff with big picture and enthusiasm 

4

Summary of student involvement in 
European QA 

• Students as full members/partners of 
QA

• Support for students, staff, institutions 

3
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What are required to inspire students 
to be engaged?

• Not to try to have 100% coverage of 
students. 
– Various students have various voices  

How students can be involved: 
what is deterrence?

• Limited opportunity for Japanese students to 
participate in QA process 
– Less motivated/inspired: higher emphasis on 

future employability 
– Very limited Student Union (enforced in UK in the 

process of tuition-raise) 
– Faculties’ perspective to students: partners or 

consumers? 
– Students’ confidence to serve as partners in QA 

process 
5
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What are required to inspire students 
to be engaged?

• Use of SNS 
– For ex. QAA produces message for 

students on YouTube 
– Facebook page of UK University President 
– Senior managers to reach students 
– Online feedback system (students are 

invited via email)

What are required to inspire students 
to be engaged?

• Flexible and interesting process of 
engagement is desirable. 
– making it fun, otherwise even faculty 

members will be bored! 
• Making a “hoop” to sustain students’ 

participation. 
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Higher Education) and has served in the Board since 2008. She has been involved in capacity 
building projects in Balkans and Central Asia, training of agency reviewers and ENQA 
publications. Her daily work is the Secretary General of FINHEEC (Finnish Higher Education 
Evaluation Council), which operates in Helsinki Finland.  
 
Prior joining FINHEEC, she worked at the University of Helsinki. She had her Ph.D. in Theatre 
Research and she was the Acting Professor of Theatre Research in the University of Helsinki for 
one year. 
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Dan Derricott is Student Engagement Officer at the University of Lincoln in the United Kingdom.  In this role 
Dan leads on the development, implementation and evaluation of the University's Student Engagement 
Strategy which aims to involve students more actively in the enhancement of educational quality.  Dan 
reports directly to the Deputy Vice-Chancellor and regularly supports the Vice-Chancellor and the Senior 
Management Team to involve students at a strategic level.  Dan is also a recent graduate of the University of 
Lincoln. He is currently studying part-time online for a masters degree in public policy and management with 
the University of York. 

 
Nationally in the UK, Dan is the independent student member of the Board of Directors of the Quality 
Assurance Agency for Higher Education (QAA). In this role, Dan also chairs the QAA's Student Advisory Board 
which advises the QAA Board and Executive on policy and strategy from a student perspective.  

 
At a European level, Dan is a student reviewer of universities and quality assurance agencies for the European 
Universities Association (EUA) and the European Association for Quality Assurance (ENQA). He works with the 
European Students' Union to increase student engagement in quality assurance and represents them on the 
Steering Committee of the European Quality Assurance Forum, a major international conference of quality 
assurance professionals and university leaders. 

 
Dan Derricott 
Student Engagement Officer at University of Lincoln, board member, Quality 
Assurance Agency for Higher Education (QAA)
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From 2006, Dr. Noriki Amano is a vice chairman of the committee of Students and Teachers Faculty 
Development at Okayama University. He is also a vice chairman of the committee of e-Learning at Okayama 
University from 2009. From 1990 to 1994, he worked at two IT companies as a system engineer. In 1999, he 
started his professional career at Graduate School of Information Science, JAIST (Japan Advanced Institute 
of Science and Technology), where he engaged in research and teaching in the field of Information Science 
(Software Engineering). From 2003 to 2004, he was a visiting scholar of University of Illinois at 
Urbana-Champaign. After moving from JAIST to Okayama University, he expanded the field of his activities 
from Information Science to Faculty Development on higher education. He is the representative of the 
committee of Students and Teachers Faculty Development at Okayama University from 2011. He is a 
member of LGESJ, JSET, JSiSE, JELA, IPSJ, IEICE, JSSST, and ACM.  
 
He received the B.A. degree from Nihon University in 1990 and the M.S. and Ph.D. degrees from JAIST in 
1996 and 1999 respectively. In 1999, he joined the Graduate School of Information Science at JAIST as an 
assistant professor. In 2006, he moved to the Center for Faculty Development at Okayama University as a 
senior associate professor. 

 

Noriki Amano 
Associate Professor, Center for Faculty Development, Okayama University 
Representative of the committee of Students and Teachers Faculty Development, Okayama 
University 
Vice chairman of the committee of e-Learning, Okayama University 
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Kengo Sone had initiated Student FD activities in Toyo University in September 2010, and 
served as a leader for FD Staff Group with student participation until March 2012.  In this role 
he led on improvement in quality of lectures, reflecting of students voice on the enhancement 
of educational quality, and promotion of these initiatives in collaboration with academic and 
university staff.  From September 2011 to March 2013, he represented FD-Student Liaison 
Committee in Kanto region, which is a consortium of four universities; Hosei, Aoyama Gakuin, 
Rikkyo and Toyo universities.  He has given a presentation on FD activities with student 
participation at many symposia and forums. 
 
Kengo Sone is also a recent graduate of Toyo University.  He is currently studying for a 
masters degree in education with Toyo University.  He specializes in higher education, and he 
joins Liberal and General Education Society of Japan and Japan Society of Educational 
Technology, as a student member. 
 

Kengo Sone
Former representative of Student FD in Kanto District,  
Student FD staff of Toyo University,  
Graduate School of Literature (Education), Toyo University 
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After having work experiences at industries, Gaku Tanaka joined Kyoto Seika University as a university 
staff in April 1994.  He had served in many offices including student affairs, student admission, public 
relations, and teaching and learning.  He was involved in the development for the centre of excellence 
project at the Center for Enhancement of Teaching and Learning where he worked since 2004.  When 
he was studying at a doctoral course (EdD) in higher education management at Nagoya University, he 
joined Kyushu University as associate professor in the Office for the Coordination of University 
Educational Development. 
 
He is currently an associate professor at the Division for the Studies of Educational Development since 
October 2012.  In this role he is involved in the development of curriculum for the first year students, 
which will be introduced in 2014.  He is also serving in the secretariat of Q-Links (Kyushu Learning 
Improvement Network for Staff Members in Higher Education) which promotes a network in 
educational development across the regions of Kyushu and Okinawa. 
 
His recent research focuses on the development of networks in educational development, roles of 
university staff in teaching and learning, and enhancement of teaching and learning through 
organizational development. 

Gaku Tanaka
Associate Professor, Faculty of Arts and Science, Division for the Studies of 
Educational Development, Kyushu University 



 

 
 

 

 

BIOGRAPHY 

 

Narimitsu Okazaki resumed his career at Waseda University from 1989.  He had experienced 
in several departments including Administrative System Center, School of Social Sciences, 
Academic Exchange Section of International Exchange Center (later reorganized to Office of 
International Exchange, Academic Affairs Division), School of Human Sciences (later 
reorganized to Administrative Office, Tokorozawa Campus), Academic Affairs Section of 
Academic Affairs Division before taking the responsibility as a Manager for research and 
planning in Academic Affairs Division.  In 2011, he worked as a Senior Specialist (academic 
affairs) at Office for University Reform, University Promotion Division, Higher Education 
Bureau in Ministry of Education, Culture, Sports, Science and Technology.  He then gained the 
current position of a Manager for EMBA in Academic Affairs Division in 2012 to date. 

Narimitsu Okazaki
Manager, Academic Affairs Division, Waseda University 
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M.A. in Economics, Hitotsubashi University. DBA, Indiana University.  Served as Assistant 
Professor and Associate Professor at Washington State University, Assistant Professor at 
University of Illinois at Urbana-Champaign, Professor at International Christian University from 
1990 as well as Vice President for Academic Affairs at International Christian University from 
2000. Appointed as the President of International Christian University in 2004. Served as 
Senior Managing Director of Japan University Accreditation Association from 2012.  Currently 
the President and Chair of the Board at Akita International University. 
 

Norihiko Suzuki
President and Chair of the Board, Akita International University 
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Nik Heerens is a PhD researcher at the University of Exeter in the United Kingdom. His main research interests 
are concerned with the role of universities in regional development; European higher education policies (in 
particular the Bologna Process); and quality assurance of higher education.  

 
Since 2010, Nik is also contributing researcher with the Combined Universities in Cornwall (CUC), in particular 
in relation to the EU funded UNICREDS projects, which looks at how different methods of higher education can 
benefit regional economic development. Besides that, he is Chair of the quality assurance board of the Flemish 
University and University Colleges Council (VLUHR) in Belgium. 

 
Previously, Nik was the Head of sparqs (student participation in quality Scotland) and in this role he served on 
several committees of the Scottish Funding Council (SFC), Universities Scotland and QAA Scotland. Nik has 
worked as project leader with Dutch Quality Assurance agency QANU; and was manager, higher education 
projects, of Dutch development organisation SPARK (formerly ATA), working primarily with Universities and 
Colleges in South East Europe. Furthermore, he has been involved as independent consultant in several 
projects related to higher education development throughout Europe. 

 
From 2001-2005 he served as a student representative in the Dutch Students’ Union (LSVb) and the European 
Students’ Union (ESU), most recently representing European students within the structures of the Bologna 
Process.  In this capacity, he served as a student member on external review panels; sat on the Quality 
Culture steering committee of the European University Association (EUA). 

 

Nicolaas (Nik) Heerens 
PhD Researcher at University of Exeter, UK  
Chair of the Quality Assurance Board of VLUHR (Flemish Universities and University Colleges 
Council), Belgium, former Head of sparqs (Student Participation in Quality Scotland) and former 
representative of the European Students' Union (ESU) within the Bologna Process 



 

 
 

 

 

BIOGRAPHY 

 

Dr. Kazuo Kitahara was the president of Physical Society of Japan 2002 to 2003, Member of 
Science Council of Japan(SCJ) 2003-2005, Associated Member of SCJ since 2006; he served as 
Chair of Quality Assurance of University Education of SCJ 2008-2010 and Chair of Promotion of 
Quality Assurance of University Education 2010-2012. Since 2012 he is Chair of NPO Japan 
Committee of Physics Olympiad and Research Director of Science Communication Center of 
Japan Science and Technology Agency.  He has engaged in research and teaching in the field 
of Statistical Physics at Massachusetts Institute of Technology, University of Tokyo, Shizuoka 
University, Tokyo Institute of Technology, International Christian University and Tokyo 
University of Science. 
 
He received Master of Science from University of Tokyo and Doctoral Degree from Free 
University of Brussels(ULB) during his research at ULB as recipient of Belgian Governmental 
Scholarship. He was awarded the grade of Officer in the Order of Leopold from Belgium 
Kingdom in 2013. 

Kazuo Kitahara
Professor, Tokyo University of Science(TUS) 
Professor Emeritus, Tokyo Institute of Technology(TITech) and International 
Christian University(ICU) 
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Kanami Imamiya 

College of Humanities and Sciences ,Nihon University 

Junpei Ishiguchi 

College of Economics, Aoyama Gakuin University 

Momo Kono 

Graduate School of Economics, Kobe University 

Kayo Nagasaka 

Faculty of Education, Okayama University 
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